PSHE CASE STUDY – Wisewood School
The purpose of these evidence studies is to:
1. Demonstrate how the National Healthy Schools Programme (NHSP) is having a positive impact on the lifestyles and wellbeing of children and young people (CYP). 

2. Demonstrate that the NHSPis equipping CYP with the skills and knowledge to make informed health and life choices and to reach their full potential. 

3. Identify how the Whole School Approach of Healthy Schools can contribute to school improvement 

4. 4. Illustrate how Healthy Schools is having a positive impact on teaching and learning in schools 

Key Messages
An effective PSHE assessment process needs to be embedded as part of the Whole School Approach to assessment.

PSHE needs the support and status attributed to it like any other subject in the school.

It is necessary to recognise that assessment of PSHE isn’t just about assessing knowledge, it is about the CYPs’ commitment, contribution, engagement and self reflection of their own learning as well.

Reinforcing the need to get CYPs to question their own learning and understanding is necessary to help them develop and progress.

Ensuring that there is a mix of the types of assessment processes enables a wider and clearer picture of a CYP’s progress.

Responding to the voice of the CYP and parents and being willing to adapt and change lessons and activities to meet their needs and requirements.

Outcome
Wisewood School and Community Sports College in Sheffield has systems in place for assessing PSHE which are rigorous, realistic and relevant to CYP.The reporting and recording systems are effective and have been developed by a strong PSHE lead teacher over the past few years. Its PSHE programme has clear opportunities for assessment and aligns the National Healthy Schools Programme criteria outlined in 1.2 and 1.3.

1.2 says that schools should ‘monitor and evaluate PSHE provision to ensure quality of learning and teaching’ and 1.3 highlights that a school should ‘assess children and young people’s progress and achievement in line with QCA guidance’.

Process and methods in place for assessment
The school is resolute that PSHE has the same importance as any other subject despite its current non-statutory status (due to go statutory in September 2009).

“The aim of PSHE in our school is to provide learning situations in which CYP can consider and evaluate knowledge, behaviour, attitudes and beliefs concerned with their personal and social lives. Our programme is designed to enable the young people to develop skills and understanding which will equip them to make more positive choices, and move towards being more responsible, happy and healthy members of society. I believe passionately that great PSHE gives young people unique opportunities to engage with their own lives and develop understanding and empathy with others.”, Boo Spurgeon, PSHE Head of Department at Wisewood School

The school’s processes and assessment procedures are reflected in its wide range of PSHE assessment procedures and activities, including an assessment booklet. Each CYP has their own assessment booklet. The development of the content has gone through an iterative process to ensure that it is a robust and effective means of assessing a CYP’s progress. CYP are assessed on their understanding, commitment, participation and engagement in lessons. The school recognises that assessing PSHE is different to assessing subjects like science, maths, etc and these differences are reflected in teaching and learning methods.

The school has embedded a structure in its PSHE assessment that is both rigorous and flexible and feeds into an overall picture of the CYP’s attainment over an academic year.

The school assessment processes build on the elements of good assessment as outlined by QCA and AfL and in alignment with the Healthy Schools criteria 1.2 and 1.3.

The QCA assessment guidelines outline the five key factors that are needed to help improve learning through assessment

1. The provision of effective feedback to CYP
The teacher completes a section and includes comments on the CYP’s participation, contribution, understanding of issues etc. These are fed back after each unit to allow CYP to understand what the objectives of the lessons are, what they should be understanding, and evaluate their own learning and setting targets.

2. The active involvement of CYP in their own learning
Each CYP is given a booklet, which comprises a range of assessment documents for the CYP to complete at different points in the year. The booklet has been developed to be accessible for varying levels of ability. This involves:

Lesson self assessments: CYP rate themselves on their own listening skills, contributions and group work during the lessons – they can also ask their peers to complete this for them.
“I will try to contribute once or twice in every lesson and not be embarrassed of my views.” Unit evaluation on health
Verbal peer assessments: these happen occasionally and can be used in group work where both have been asked for feedback before swapping places.

The self-assessment that students carry out encourages them to look at their progress:

“I may have grown in my maturity.” End of year evaluation

They are encouraged to think about their contribution to the lessons.

They are asked to think about what they have learned and what they have enjoyed,

“I have enjoyed hearing other people’s views and opinions on sex and relationships because there were some people making comments you wouldn’t expect and it was good to argue my point.” Unit evaluation on health

3. Adjusting teaching to take account of the results of assessment
CYP are at the heart of the assessment procedures at Wisewood School and lessons and content are often modified and adapted according to their needs.Some recent feedback from a parent and some students regarding a new Year 10 Death and Bereavement unit will result in the lesson being taught in a slightly different way next year.

4. A recognition of the profound influence assessment has on the motivation and self-esteem of students, both of which are crucial influences on learning
End of year evaluation: a one page summary completed only by the student. It asks CYPs about their learning, what they think about the arrangement of the lessons and how the teaching has been. This is used as an opportunity for the PSHE team to revaluate their lessons and consider what they need to adjust.

Annual reports: compiled using the information from the assessment records, thesegive an overall grade for achievement and feed back to parents.

5. The need for students to be able to assess themselves and understand how to improve
End of unit assessment: CYP complete a one-page summary of the unit – this focuses on helping the CYP self assess their own learning and identify if they need to improve. E.g. “I now realise that…/it has made me…/I have changed…”

The CYP are also asked to set a new PSHE and key skills target.

“I have learned that lesbian, gay and bisexual people are as normal as anyone else and that assumptions shouldn’t be made about people. I have also realised that I should respect other people.” Unit evaluation on equal opportunities

School Pen Portrait
“The promotion of healthy lifestyles is outstanding.” Ofsted 2006

Wisewood School is a 11-16 mixed comprehensive school with 788 CYP on roll, which was designated a Specialists Sports College in 2005. It is part of the Sheffield Local Programme in the National Healthy Schools Programme. The school is in the north west of Sheffield, is non-denominational and has CYP from a diverse range of minority ethnic backgrounds (although these numbers are small and the majority of CYP are of white British heritage).

In February 2006, the overall effectiveness and overall personal development of Wisewood School were both judged as ‘Good’ by Ofsted inspectors.

The school has a specialist PSHE department and the subject is taught as a discrete subject with every class, in all year groups, attending one 50 minute lesson each week. PSHE has a spiral curriculum that builds on key themes each academic year.

Data Analysis
100% of schools in Sheffield are participating in the National Healthy Schools Programme and 65.9% of schools had achieved National Healthy School Status by October 2008 – this is very much in line with national average of 68.2%.

The deprivation in Sheffield is currently significantly worse than that of England as a whole (Association of Public Health Observatories). 35.3% of the people living in Sheffield live within the 20% most deprived areas in England and nationally this figure is 19.9%. However, the gap is narrowing and early deaths in the local authority are decreasing at a higher level than those nationally. Smoking rates, obesity levels and life expectancy are in line with national averages but the rates of binge drinking, drug misuse and teenage pregnancy are still above average.

Wisewood School is in an area of Sheffield with relatively low deprivation, in relation to the rest of the local authority. Attainment on entry to the school is below average but GCSE attainment is above the average and increasing. In 2008, 66% of CYP had the equivalent of 5 or more GCSEs at grade C or above and 49% included English and Maths. The percentage of CYP achieving or exceeding level 5 at Key Stage 3 in Maths, English and Science is also above national and local averages.

The absence rate in 2007-2008 was below local (8.7%) and national averages (7.8%) at 6.3%. In 2007, only 4.5% of leavers did not take up any formal education or training after leaving school. This compares with the local authority average of 7.2%.

CYPs’ self assessment targets are collated throughout the school reporting structure and are monitored by the school.

Resources
The Head of the PSHE Department, Boo Spurgeon, has six non-contact lessons a week to co-ordinate the subject and is supported by one other full time PSHE teacher and a NQT in her team. Boo also has one day a week to work as the Lead Professional for the LA. Each year the small department budget for resources is mostly spent on photocopying.

To boost this, the department makes use of other resources in the school, identifying free external support and contributing to the delivery of a varied and effective curriculum. These external partners range from the Police, the Fire Service, Connexions and, this year for the first time, sex and relationships therapists who have delivered one off sessions to Year 11 classes.

The school’s programme of work has been co-written by the present head of PSHE with a former colleague at a previous school where it was successfully implemented. It has been adapted to meet the needs of Wisewood School and continues to develop to take into account changes and feedback from staff and CYP.

Impact on Teaching and Learning
CYP and staff work collaboratively in developing teaching and learning. Feedback is regularly sought from the CYP and acted upon. CYPs’ unit evaluations are marked, collated and monitored. The assessments then feed into how the teaching is conducted in subsequent years.

The teaching and learning principles of the school’s PSHE is centred on life skills and it is recognised that each student may have a different set of values. Developing a assessment style to recognise those differences is the constant challenge for the department.

Questions are a core part of the lessons. For example, students are encouraged to question:

· What have I learned? 

· How was this helpful to me? 

· Have my views or behaviour changed? 

· Am I more confident than I was before? 

· How can I improve? 

The aim of building these questioning skills is to develop students’ confidence in other subjects, socially and culturally.

PSHE teaching and assessment is not based on the academic ability of the students and the lessons are designed so that all students can contribute and actively engage, regardless of ability. These assessment and evaluation methods are shared with other departments during inset days and there is a culture within the school of cross-fertilisation of good practice.

Wisewood School has seen a steady rise in overall achievement in the last few years. The school is committed to the ECM agenda and staff, governors and SLT are all committed to driving up standards. PSHE is only one of the successful strategies in place but what makes it successful is the status that it has been given by the SLT. This ensures that it is valued by everyone, including CYP, and has a significant impact on CYP’s learning and development.

CYP Voice
CYP are encouraged to give their views on how PSHE is delivered and assessed. In an update to the Student Council in 2008, members were invited to join the Healthy Schools Task Group and input into the planning process.

Part of the 2008-2009 PSHE departmental action plan was to further develop the PSHE self-assessment in collaboration with students, so that they are able to recognise their achievement and progress. The new self-assessment sheets will be piloted and CYP feedback will be collected.

Next Steps
The school constantly re-evaluates itsPSHE lessons and assessment methods and there is a 3 year action plan in place for the PSHE department. The next phase is a development based on creating ‘I can’ statements from the National Curriculum Personal Learning and Thinking Skills framework, including the NC end of KS statements. The focus is on developing a matrix of these skills against the planned series of lessons and the schemes of work.

The school is also ready to adapt to the challenges and changes ahead now that PSHE is becoming statutory.

